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Teacher Observation/Professional Practice: Overview	Comment by Amy Gallagher: Do we want to use teacher observation or professional practice here?

In Worcester County Public Schools, teachers are evaluated annually.  The evaluation is based on the following criteria:

Professional Practice- 60% of Total Score

· Classroom Observations using 5+ Dimensions of Teaching and Learning Rubric
· 6th Dimension Professional Rating 

Student Growth- 40% of Total Score

· Student Learning Objective 1
· Student Learning Objective 2

Worcester County Public Schools Teacher Observation Best Practices 

· Comprehensive Observations are completed using the “5D Dimensions of Teaching and Learning Rubric for Instructional Growth and Teacher Evaluation”.
· Observers document Noticings and Wonderings, identify areas of strength and focus, and use these as the basis for the post-observation conference when completing a comprehensive observation.
· Noticings and Wonderings are included in each comprehensive observation and are located at the top of the observation report.
· Areas of strength and focus are included within the comprehensive observation as Next Steps.
· The teacher and observer have a copy of Framework & Rubric in hand during the post-observation conference.
· Coordinators meet with school leadership to share the 5D through their lens and complete walk throughs and co-observations.
· Observers score all observed indicators and discuss missed opportunities.
· To support calibration, Principals, Assistant Principals and Coordinators co-evaluate twice a year.
· Per the Negotiated Agreement, teachers must be given a copy of the observation report within ten (10) working days of the observation unless a longer period has been mutually agreed upon.  In WCPS, this can be measured by the electronic timestamp when the observer shares the observation with the teacher within the TeachBoost platform.
· Teachers and observers must utilize the electronic signature feature within TeachBoost for observations and evaluations.  
Overview: 5D+ Rubric for Instructional Growth and Teacher Evaluation 
(Center for Education Leadership at the University of Washington, College of Education, 2016)

The 5D+ Rubric for Instructional Growth and Teacher Evaluation (2016) is published by the Center for Education Leadership at the University of Washington College of Education.   They state building the capacity of teachers will lead to better instruction and greater learning for all students.  Helping educators understand what good teaching looks like is at the heart of the Center for Educational Leadership’s 5D+ Rubric for Instructional Growth and Teacher Evaluation- a growth-oriented tool for improving instruction.  

Dimensions of the 5D+ Rubric for Instructional Growth and Teacher Evaluation
(Center for Education Leadership at the University of Washington, College of Education, 2016)

The 5D+ Rubric for Instructional Growth and Teacher Evaluation is based on the 5 Dimensions of Teaching and Learning instructional framework and is based on five core elements that contribute to high quality instruction.  The five core elements are Purpose, Student Engagement, Curriculum and Pedagogy, Assessment for Student Learning, and Classroom Environment and Culture.  The 5D+ Rubric also includes Professional Collaboration and Communication to capture activities and relationships that teachers engage in outside of the classroom that support professionalism and high levels of instruction.  

Organization of the Rubric and Performance Levels
(Center for Education Leadership at the University of Washington, College of Education, 2016)

The 30 indicators (including the 6th Dimension) of teacher performance of the 5D+ Rubric are organized into dimensions, which represent the core elements of high-quality instruction.  The performance levels within each indicator are used to delineate teaching practice, from unsatisfactory to basic, proficient to distinguished.   The sophistication of teaching practice and the role of students increase across the levels of performance.  A careful analysis of instructional practice leads to the determination of a teacher’s performance level on each indicator. 

Note: In this guide, observation “look fors” at the distinguished performance level are identified for each of the domains.  The intent is to highlight the teacher and student actions that must be evident at the highest level of the rubric.  The observation “look fors” are not limited to the bullet points, but rather are the distinctions in the actions that will move the evaluation on the rubric from proficient to distinguished.  Understanding the nuances as you move across the performance levels from unsatisfactory to basic to proficient to distinguished for a particular indicator should be the focus of learning around the 5D Rubric as the distinguished rating reflects the highest quality instruction.






Dimension 1: Purpose
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Guiding Questions when Observing Purpose, as identified in the 5 Dimensions and Teaching and Learning Instructional Framework 4.0:

· How do the standard and learning target relate to content knowledge, habits of thinking in the discipline, transferable skills, and students’ assessed needs as learners (re: language, culture, academic background)?
· How do the standard and learning target relate to the ongoing work of this classroom? To the intellectual lives of students beyond this classroom? To broader ideals such as problem-solving, citizenship, etc.?
· What is the learning target(s) of the lesson? How is it meaningful and relevant beyond the specific task/activity? 
· Is the task/activity aligned with the learning target? How does what students are actually engaged in doing help them to achieve the desired outcome(s)?
· How are the standard(s) and learning target communicated and made accessible to all students?
· How do students communicate their understanding about what they are learning and why they are learning it?
· How does the learning target clearly communicate what students will know and be able to do as a result of the lesson? What will be acceptable evidence of student learning?
· How do teaching point(s) support the learning needs of individual students in meeting the learning target(s)?

Observation Look Fors when Observing Purpose at the Distinguished Performance Level	Comment by Amy Gallagher: I am not sure if this is something we want to add in each section.  These are the statements from the rubric that move the observation from proficient to distinguished.  Someone yesterday mentioned the last sentence.  This is probably what the PD will focus on.  What do you all think?	Comment by Amy Gallagher: I can add these for each section if the group thinks this is how we should go.
	Comment by Joshua Hamborsky: I like this


· Students can explain why learning targets are important.
· Students can explain how lessons build on each other in a logical progression.
· Students are able to use prior understandings to engage in new performance tasks.
· The teacher references the learning target multiple times during instruction.
· Students use the success criteria to communicate what they are learning.

Dimension 2: Student Engagement

[image: ]Guiding Questions when Observing Student Engagement, as identified in the 5 Dimensions and Teaching and Learning Instructional Framework 4.0:

· What is the frequency of teacher talk, teacher-initiated questions, student-initiated questions, student-to-student interaction, student presentation of work, etc.?
· What does student talk reveal about the nature of students’ thinking?
· Where is the locus of control over learning in the classroom?
· What evidence do you observe of student engagement in intellectual, academic work? What is the nature of that work?
· What is the level and quality of the intellectual work in which students are engaged (e.g. factual recall, procedure, inference, analysis, meta-cognition)?
· What specific strategies and structures are in place to facilitate participation and meaning making by all students (e.g. small group work, partner talk, writing, etc.)?
· Do all students have access to participation in the work of the group? Why/why not? How is participation distributed?
· What questions, statements, and actions does the teacher use to encourage students to share their thinking with one another, to build on one another's ideas, and to assess their understanding of one another's ideas?

Observation Look Fors when Observing Student Engagement at the Distinguished Performance Level

· Students question one another to probe for deeper thinking.
· [bookmark: _Int_3dMnsMzH]Most locus of control is with students in ways that support student learning.
· [bookmark: _Int_FKoEFXbJ]All students have the opportunity to engage in discipline-specific meaning making.
· Meaning making is student led.
· Students press on thinking to expand ideas for themselves and others.

Dimension 3: Curriculum & Pedagogy
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Guiding Questions when Observing Curriculum & Pedagogy, as identified in the 5 Dimensions and Teaching and Learning Instructional Framework 4.0:

· How does the learning in the classroom reflect authentic ways of reading, writing, thinking and reasoning in the discipline under study? (e.g., How does the work reflect what mathematicians do and how they think?)
· How does the content of the lesson (e.g., text or task) influence the intellectual demand (e.g. the thinking and reasoning required)? How does it align to grade-level standards?
· How does the teacher scaffold the learning to provide all students with access to intellectual work and to participation in meaning-making? 
· What does the instruction reveal about the teacher’s understanding of how students learn, of disciplinary habits of thinking, and of content knowledge?
· How is students’ learning of content and transferable skills supported through the teacher’s intentional use of instructional strategies and materials?
· How does the teacher differentiate instruction for students with different learning needs—academic background, life experiences, culture and language?

Observation Look Fors when Observing Curriculum & Pedagogy at the Distinguished Performance Level

· Materials and tasks align with students’ levels of challenge.
· Teacher demonstrates and understanding of how discipline-based concepts and habits of thinking relate to one another or build upon one another over the course of an academic year as well as in previous or future years.
· Teacher uses discipline-specific teaching approaches and strategies that develop students’ conceptual understanding and discipline-specific habits of thinking on a daily basis.
· [bookmark: _Int_QLNe1Swj]Differentiation- Teacher provides targeted and flexible supports within the strategies.
· Students use scaffolds across tasks with similar demands.




Dimension 4: Assessment for Student Learning

[image: ]
Guiding Questions when Observing Assessment for Student Learning, as identified in the 5 Dimensions and Teaching and Learning Instructional Framework 4.0:

· How does the instruction provide opportunities for all students to demonstrate learning? How does the teacher capitalize on those opportunities for the purposes of assessment?
·  How does the teacher gather information about student learning? How comprehensive are the sources of data from which he/she draws?
· How does the teacher’s understanding of each student as a learner inform how the teacher pushes for depth and stretches boundaries of student thinking? 
· How do students use assessment data to set learning goals and gauge progress to increase ownership in their learning?
· How does the teacher’s instruction reflect planning for assessment?
· How does the teacher use multiple forms of assessment to inform instruction and decision-making?
· How does the teacher adjust instruction based on in-the-moment assessment of student understanding?

Observation Look Fors when Observing Student Learning at the Distinguished Performance Level
· Students use success criteria for improvement.
· Students use formative assessment within each unit to assess their own learning, determine learning goals, and monitor progress over time.
· The quality of the assessment methods provides comprehensive information about student thinking and needs.
· Teacher uses assessment to provide targeted feedback aligned with the learning target(s) to individual students.
· Teacher has an observable system and routines for recording formative assessment data and uses the system to inform day-to-day instructional practices.   

Dimension 5: Classroom Environment and Culture
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Guiding Questions when Observing Classroom Environment and Culture, as identified in the 5 Dimensions and Teaching and Learning Instructional Framework 4.0:

· How does the physical arrangement of the classroom, as well as the availability of resources and space to both the teacher and students, purposefully support and scaffold student learning?
· How and to what extent do the systems and routines of the classroom facilitate student ownership and independence?
· How and to what extent do the systems and routines of the classroom reflect values of community, inclusivity, equity and accountability for learning?
· What is the climate for learning in this classroom? How do relationships (teacher-student, student-student) support or hinder student learning?
· What do discourse and interactions reveal about what is valued in this classroom?
· What are sources of status and authority in this classroom (e.g., reasoning and justification, intellectual risk-taking, popularity, aggressiveness, etc.)?

Observation Look Fors when Observing Classroom Environment and Culture at the Distinguished Performance Level

· Students use resources and arrangement of the room for learning.
· Students support the learning of others.
· Students manage themselves, assist each other in managing behavior, or exhibit no misbehavior.
· Teacher creates opportunities for student status to be elevated.
· Students self-monitor or remind one another of the norms.

6th Dimensions Rating: Professional Collaboration and Communication 
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Best Practices for Administrators Evaluating the 6th Dimension Rating



Teacher Observation Cycles/Professional Practice Cycles




Every teacher, tenured and non-tenured, must participate in a professional practice cycle.  Every year nontenured teachers will receive a comprehensive evaluation of the entire 5D+ Teacher Evaluation Rubric. Every third year a tenured teacher must have a comprehensive evaluation on professional practice. The cycles are as follows: 

Cycle I- Comprehensive – Non-Tenured Teachers: 

· Minimum of 4 Comprehensive observations, two per semester. 
· [bookmark: _Int_VbjvXQFN]Status of teacher progress will be reviewed at mid-year with SLOs. 
· [bookmark: _Int_Ugpjbu3c]Support plan put in place if an observation is deemed ineffective by the principal. 
· Teacher remains in Cycle 1 until tenured. 

Cycle II- Comprehensive –Tenured Teachers: 

· Minimum of 2 Comprehensive observations, one per semester. 
· Status of teacher progress will be reviewed mid-year with SLOs. 
· Support plan put in place if an observation is deemed ineffective by the principal. 
· Teacher moves to Cycle III and retains his/her rating of highly effective or effective unless the teacher chooses to remain in Cycle II. 

The principal also retains the right to keep the teacher in Cycle II, if deemed necessary. 

Cycle III- Inquiry–Tenured Teachers: 

· [bookmark: _Int_zjLSGVDR]Minimum of 4 mini- observations (15-20 minutes) on Dimensions agreed upon by teacher and principal during preconference. 
· [bookmark: _Int_3FTv2diJ]Status of teacher progress will be reviewed mid-year with SLOs. 
· Principals retain the option to move a teacher from an effective rating to a highly effective rating if the progress made during this cycle justifies it. 
· Teacher moves to Cycle IV and continues to retain his/her rating of highly effective or effective from Cycle II unless the teacher chooses to remain in Cycle III. 

The principal also retains the right to move the teacher back to Cycle II, if deemed necessary. 

Cycle IV- Inquiry or Self-Directed (Video/Portfolio)-PLC–Tenured Teachers: 

· Minimum of 4 mini- observations or 2 videos (15-20 minutes) on Dimensions agreed upon by teacher and principal during preconference or the teacher maintains a portfolio of artifacts that focus on areas agreed upon by teacher and principal during preconference. 
· [bookmark: _Int_B1qURbAy]Status of teacher progress will be reviewed mid-year with SLOs. 
· Principals retain the option to move a teacher from an effective rating to a highly effective rating if the progress made during this cycle justifies it. 
· [bookmark: _Int_5zAGWZTY]Teacher moves to Cycle II the following year.


Student Learning Objectives (SLOs)

A student learning objective (SLO) is an important measure of the success of a teacher and an instructional leader.  In Maryland, it is a required part of the teacher evaluation model.  An SLO is a measurable instructional goal established for a specific group of students over a set period.
SLOs have the most impact when they fully support the goal of increasing student achievement for all students.

SLO Process HS

SLO Process ES

SLO Planning/Preparation Guide
	SLO Component
	Description

	1. SLO Statement
	The content is aligned to grade level Common Core Standards, Next Generations Standards or Industry standards.  If you are in a state tested area (H.S.A., MCAP, MISA), use the data from testing.  

	2. Data Review and Baseline Evidence
	Explain baseline data and rationale for SLO, target population (an entire class doesn’t not have to be target) and outcomes.  Baseline data should also be uploaded.  If you are in a state tested area (H.S.A., MCAP, MISA), use the data from testing.

	3. Target Population
	· This should be a breakdown of the students that you are targeting.  It should include demographics as well as IEP, 504, Farms, and ELL information (target populations maybe a small focused group within a class or all of your classes. Ex. Students scoring a 3 on MCAP.)  
· An attendance clause should be added here.  (ex. Students with a minimum of 80% attendance rate etc.)

	4. Standards
	· A list of specific standards being measured should be generated here.
· The standards selected should present an opportunity of growth and challenge.  A brief explanation for their selection is also included here. 

	5. Instructional Interval
	Specific time interval of SLO

	6. Outcome
	· The outcome is anchored in baseline data.
· The outcome statement should include 2 measures of student achievement.  For example, 85% of the target population should score 80% or higher on the summative exam and at least a 2 or higher on the essay.  It is encouraged that some type of application be incorporated to one of the 2 measures.  
· If appropriate, the SLO differentiates (tiers) numerical components for individuals or groups of students based on baseline data so that all outcomes are rigorous yet attainable. 
· The instructional interval should correlate to the numerical target.
· Outcomes utilizing a comprehensive diagnostic like iReady are considered to encompass multiple measures of student learning outcomes. 

	7. Evidence of Growth
	· List and explain the types of formative assessments you will use to support the outcome
· Provide data upon request

	8. Strategies
	List of strategies used to achieve outcome (include both instructional strategies and professional learning that supports the implementation of the SLO)

	9. Target Criteria
	Explain the breakdown of:
85-100%      Highly Effective
60-84%        Effective
59% or less  Does not meet




Utilizing the TeachBoost Pro Platform to Support Teacher Observation, Evaluation and Growth

Teacher Self-Reflection 

The self-reflection tool is available in TeachBoost.  Principals and teachers may utilize this tool at the start of each school year.  The purpose is to rate proficiency with individual indicators and set goals for growth during the school year.   This self-reflection can serve as the basis of ongoing conversations between the observer and teacher.  
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Student Learning Objectives (SLOs)

A student learning objective (SLO) is an important measure of the success of a teacher and an instructional leader.  In Maryland, it is a required part of the teacher evaluation model.  An SLO is a measurable instructional goal established for a specific group of students over a set period.
SLOs have the most impact when they fully support the goal of increasing student achievement for all students.

For each SLO, it is imperative the teacher captures the data source using the dropdowns available and includes the SLO performance rating to be converted in the Summative Evaluation as both of these data points are reported annually to the Maryland State Department of Education in the Teacher Principal Evaluation File.  

Summative Evaluations

The Summative evaluation is completed by the supervisor at the end of the year and captures the overall rating that is reported to The Maryland State Department of Education.  It is accessed in Teach Boost.
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In the Summative Evaluation, the Professional Practice Rating (60%) and the 6th Dimension Rating are transferred within the Teach Boost Platform.  The numeric rating for the SLOs (40%) should be entered by the evaluator using the following conversions:

Ratings for Professional Practice
 
	Distinguished
 
	Proficient
	Basic
	Unsatisfactory

	4.0 - 3.5
	3.49 - 2.5
	2.49 - 1.5
	1.49 – 1.0


 
 
Student Learning Objective Ratings (SLO)
 
	Highly Effective
	Effective
	Ineffective
 

	100% = 4
	82.5% = 3.3
	47.5% = 1.9

	97.5% = 3.9
	80% = 3.2
	45% = 1.8

	95% = 3.8
	78.5% = 3.1
	42.5% = 1.7

	92.5% = 3.7
	75% = 3.0
	40% = 1.6

	90% = 3.6
	72.5% = 2.9
	37.5% = 1.5

	87.5% = 3.5
	70% = 2.8
	35% = 1.4

	85% = 3.4
	68.5% = 2.7
	32.5% = 1.3

	 
	65% = 2.6
	30% = 1.2

	 
	62.5% = 2.5
	27.5% = 1.1

	 
	60% = 2.4
	25% = 1.0

	 
	58.5% = 2.3
	 

	 
	55% = 2.2
	 

	 
	52.5% = 2.1
	 

	 
	50% = 2.0
	 




Cycle 1


Teacher is observed 4 times per year


Teacher is provided with noticings, wonders, and feedback after each observation


Cycle 2


Teacher completes a self-reflection on TeachBoost to assist with selecting an "Area of Focus"


Cycle 4


Teacher completes a self-reflection on TeachBoost


Post observation meeting scheduled


During meeting noticings, wonderings, ratings on all 25 indicators, further evidence, and next steps are discussed


Teacher chooses 1 Dimension (all 5 indicators) as "New Dimension Focus" in TeachBoost


Teacher chooses indicators (4 indicators in 2 dimensions) as "New Dimension Focus" in TeachBoost


Administrator conducts mini-observation and provides strengths and guided questions in TeachBoost


Teacher reflects on guided questions within TeachBoost


Post observation meeting is scheduled to discuss reflection and focus is modified if necessary


The cyle is repeated - some mini-observations may need to be scheduled 


Teacher has 4 mini-observations (15mins) 2 per semester


Teacher chooses indicators (4 indicators in 2 dimensions) as "New Dimension Focus" in TeachBoost


Teacher collects artifacts or videos as observable evidence for area of focus


Teacher submits artifacts/videos through TeachBoost along with a rationale for each video/artifact


Submission 1 - before Winter Break
Submission 2 - before Spring Break


After each submission is recieved, admin provides strengths and guided questions in TeachBoost


Teacher reflects on guided questions within TeachBoost 


Post observation meeting will be scheduled to discuss reflection and focus will be modified if necessary


Teacher completes a self-reflection on TeachBoost


Teacher chooses 1 Dimension (all 5 indicators) as "New Dimension Focus" in TeachBoost


Teacher is observed 2 times per year


Teacher is provided with noticings, wonders, and feedback after each observation


Post observation meeting scheduled


During meeting noticings, wonderings, ratings on all 25 indicators, further evidence, and next steps are discussed


Cycle 3


Teacher completes a self-reflection on TeachBoost to assist with selecting an "Area of Focus"


To upload artifacts, cycle 4 artifact upload (located in Teacher Forms)



General


Cycle 1/2


All 25 indicators are scored based on evidence observered and provided


Cycle 3


Strengths: Statements about observable strengths in instructional practices.


Guided Questions: Questions intended to produce reflective thought about specific practices.


Cycle 4


Self-reflection: This reflection is located in TeachBoost - you rate indicators and provide an explanation.


During post observation conferences, teachers may be asked or want to provide evidence for specific indicators were observalbe evidence was not present.  Ratings may change based on evidences provided. 


Rationale:  Explanation of how the submitted artifact is evidence of the chosen indicators.  The rationale should explain any growth around the indicator as well. 


Reflection: Explanation of thoughts in response to the guided questions.  


Area of focus: 4 indicators within 2 dimensions


Area of focus: 4 indicators within 2 dimensions


Video: Short segments of specific evidences (not an entire lesson videoed) 


Artifact: Photos/PowerPoints/Student work/Data etc.  - evidence of indicator 


New Dimension Focus: This is a feature in TeachBoost where one chooses indicators to be noted at a Dimension Focus (in TeachBoost you need to select competencies).   


Submission: Artifacts/videos of evidence for each indicator in area of focus



Teacher establishes SLO initial conference in TeachBoost


Teacher starts SLO form and saves when completed


In TeachBoost, teacher views summary and then offically completes form  and sends notification to administration through TeachBoost by the last Friday in September


Administration reviews SLO in TeachBoost (Admin that is observing you  S1 will also complete your S1 SLO mtgs etc- obsv chart will show corresponding admin)


In TeachBoost, teacher views summary and then offically completes form  and sends notification to administration through TeachBoost by 2nd Friday in February


Teacher and administration have initial meeting finalizing the SLO 1


Data is uploaded through TeachBoost for mid-year meeting (*Be sure to attach files in the initial SLO form)


SLO 2 is entered into TeachBoost (*re-open initial SLO Initial Conference form and select SLO 2 on left)


Meeting to approve SLO 2 is established by corresponding admin (person obsv during S2)


Data is uploaded through TeachBoost for end of year meeting (*Be sure to attach files in the initial SLO form)


End of year meeting is scheduled by corresponding admin


At the end of year meeting, SLO 2 is reviewed and rated.  The SLO process is completed with signatures on the EOY Final Report


Signed Final Report is copied for teacher, principal, and HR department


SLO meeting will be set by corresponding admin


Mid-year SLO meeting to finalize SLO 1 is set up by corresponding admin (same person obsv during S1)



Teacher establishes SLO initial conference in TeachBoost


Teacher starts SLO 1 and SLO 2 form completing all areas - an SLO planning guide is provided to assist


In TeachBoost, teacher views summary and then offically completes form  and sends notification to admin through TeachBoost by the last Friday in September or 1 week after baseline testing is complete


Administration reviews SLOs in TeachBoost (Admin that is observing you  S1 will also complete your the SLO mtg etc- obsv chart will show corresponding admin)


Teacher and administration have initial meeting finalizing both SLOs -baseline data must be uploaded into TeachBoost


Data is uploaded through TeachBoost for mid-year meeting (*Be sure to attach files in the initial SLO form - view ScreenCast if unsure)


Data is uploaded through TeachBoost for end of year meeting by teacher(*Be sure to attach files in the initial SLO form - view ScreenCast if unsure)


End of year meeting is scheduled by corresponding admin


The SLO process is completed with digital signatures on the EOY Final Report


SLO meeting will be set by corresponding admin


Mid-year SLO meeting to progress check set up by corresponding admin (same person obsv during S1)


Performance summary is completed by teacher (data analysis within the data chart or seperate)
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5D+™ Rubric for Instructional Growth and Teacher Evaluation

Purpose

Unsatisfactory
Learning target(s) connected to standards

Lassons are not based on grade
level standards or there ara no
learning tarets aligned to the
standard or the targats do not
change dady.

Lessans are based on grade level
standards. The daily learning targetis)
align to the standard

Lessans are based on grade leve
The daily learning targetls) align to the
standard. Students can rephrase the leaming
target{s) in thair cwn wards.

Lessons connected to previous and future lessons, broader purpose and transferable skill

Lessans are cleardy linked te previeus and
future lessons. Lassans link to a broader
purpose or a transferable skill

Lessans are cleary linked o previaus
and future lessons.

Lessens are rarely lnked to
previous and future lessons.

Design of performance task

Perfarmance tasks do not
require a demonstration of
thinking connacted to the
learning target.

Parformance tasks require a demonstration
of thinking connected to the leaming target.
Perfarmante tasks require apphcation of
discipline-specific cancepts or skills.

Performante tasks recuire a
darmanstration of thinking connected
to the |earming target.

Communication of learning target(s)

Teacher rarely states or
communicates with students
ahout the learming target(s)

Teacher states the learning targ
anee during the lessan and checks for
student understanding of the learning
targetis).

Taacher communicatas the learming targat(s)
through verbal and vesual strategies and
chacks for student undarstanding of the
learning targetis)

Success criteria

The success criteria for the
learning target(s) are nonexistent
or vague.

Succass eriteria are present and align to the
learning target(s). With prompting from the
teacher, students use the success eriteria to
eommunicate what they are learning.

Success erteria are presant but
may lack alignment to the leaming
targetis) and/or may not be used by
students for learning.

Distinguished

Lessons are hased an grade level standards. The
daily learning targ align to the standard.

Students can rephrase the leaming target
their awn words. Students can explain why
learning target(s)

| are important

Lessans are clearly linked to previous and future
lessans. Lessans link o a broader purpasa o a
transferable skill. Studants can axplain how lessons
build on each ather in a logical progression.

Perfarmance tasks require a demanstration

of thinking cornected to the learing target
Perfarmance tasks require application of
distipline-specific concepts or skills. Students

are able to use prior leamings/understandings to
engage in new perfarmance tasks.

Teachar communicates the learning target(s)
threugh verbal and visual strategies, checks
far student understanding of the learming

{s), and references the target(s) throughout

Success criteria are present and align to the
learning target(s). Students use the success ertaria
tn communicate what they are learning.
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Student Engagement

Unsatisfactory
Quality of questioning

Teachar asks questiors to probe
and deapen student understanding
oF uncover misconceptions.

Teachar does not ask questions
to probe and deepen student
understanding or uncover
misconceptions.

Ownership of learning

Teachar rarely provides
opportunities and strategies for
students to take ownership of
their learming.

Teachar provides opportunities
and strategies for students to take
ownarship of their learning. Mast
lacus of contrel is with teaches.

Capitalizing on students’ strengths

Teacher has knowledge of students’
strangths academic background, life
expariences and culture/language) and
applies this knowdedge in limited ways
not connected to the unit goals.

Teacher has little knowledge
of how students’ strengths
{academic background, life
expariences and culture)
language) could be usad as an
asset for student learning.

Opportunity and support for participation and meaning making

Teacher does not use engagemant
strategies and structures that
facilitate: participation and
maaning making by studants. Faw
studants have the opportunity

tn engage in discipline-speciic
rmeaning making

Teacher uses engagement strategies
and structures that facilitate
participation and meaning making
by students. Seme students have the
opportunity to engage in discipline.
specific meaning making.

Student talk

Student talk is directed to the teacher
Talk reflects discipline.specific
lnewsledge. Students do not previde
evidence for their thinking.

Talk is dominated by the
teacher and/er student talk =
urrelated to the discipline.

Taacher asks questions to probe and
deepen student undarstanding or uncover
miscanceptions. Teacher assists shudents in
darifying their thinking with one another.

Teacher provides spportunities and
strategies for students to take cwnership
of thair learming. Some locus of control =
with students in ways that suppart student
learning.

Taacher capitalizes on students’ strangths
{academic background, life experiences
and culture/language) and applies this
lnevwdedge in limited ways connected to
the unit goals.

Taacher sats enpectations and provides
suppart for engagement strategies and
structuras that facilitate pa'b:lp:lbo"

and meaning making by students. Maost
students have the sppartunity to engage in
discipline-specific meaning making.

Student talk is a mix of teacher-student
and studert-to-student. Talk reflects
discipline-specific knowledge and ways
of thinking. Students provide evidence to
suppart thair thinking.

Distinguished

Teachar asks questions to probe and
deepan student understanding or uncover
misconcaptions. Teacher assists students in
clarfying and assessing their thinking with ane
anather Students question one another to probe
far deapar thinking.

Teacher prevides spportunities and strategies

fer students to take ownarship of their learning
Mest locus of contral is with students in ways that
support student [earning

Teacher capitalizes on students' strengths
{academic background, life experiences and
culture/language) and applies this knowledge in
avariaty of ways connected to the unit goals

Teachar sets expectations and provides support
far engagement strategias and structures that
facilitate participation and maaning making by
students. All students have the opoortunity to
engage in discipline-specific meaning making
Meaning making is aften student.lad

Student talk is predeminantly studant-te.
student Talk reflects discipline-specific
Inawledge and ways of thinking. Students
provide evidence to support their thinking.
Students press on thinking to expand ideas for
themselves and othars.
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CP1

cP2

Curriculum & Pedagogy

Unsatisfactory

Alignment of instructional materials and tasks

Instructianal materials and
tasks do not align with the
purpose of the unit and lesson.

Teacher knowledge of content

Teacher demanstrates a lack of
Inawledge of discipline-based
concapts and habits of thinking
by making content errars.

Instructional materials and tasks align
with the purpese of the unit and
lessen.

Teacher demanstrates an
understanding of how diseipline based
eoncapts and habits of thinking relate
tn ane anather ar build upen ane
anather within a unit.

Discipline-specific teaching approaches

Teacher rarely uses discipline-
specific teaching approachas
and strategies that develop
students’ eonceptual
understanding and discipline-
specifie habits of thinking.

Teacher uses discipine-specific
teaching approaches and strategies
that develop students' conceptual
understanding and discipline-specfic
habits of thinking at one or twa points
within a unit.

Differentiated instruction for students

Teacher does not use strategies
that differentiate for individual
learning strengths and neads.

Use of scaffolds

Teacher does net provide
scaffalds that are related to or
support the develspment of
the targeted concepts and/or
skills. i teacher uses scaffolds,
he or she dees not release
responsibility to studants.

Teacher uses one strategy - such as.
tirme, space, structure or materials -
to differentiate for individhsal leaming
strengths and needs.

Teacher provides scaffolds that

are clearly ralated to and suppart

the devalopment of the targeted
eoncepts and/or skills. Using
seaffolds, the teacher aradually
releases responsibility te students to
promate learning and independance.

Instructional materials and tasks align with
the purpose of the unit and lesson. Teacher
makes intentional decisions about materials
to support student learming of eontent and
trarsferable skills.

Teacher demanstrates an understanding of

haw discipline-hased eoncapts and habits af
thinking relate to one another or build upon
one another over the course of an academic

year,

Teacher uses discipline-specific teaching
approaches and strategies that develon
students’ concaptual understanding
and discipline-specific habits f thinking
throughout the unit, but not daily.

Teacher uses multiple strategies - such as
time, space, structure and materials - to
differantiate for individual leaming strengths
and needs.

Teacher provides scaffolds that are dearly
related to and suppart the development of
the targeted concepts andior skills. Using
seaffolds, the teacher gradually releases
responshility to students to promete
laaming and independence. Students
awpect to be selfreliant.

Instructional matarials and tasks align with the
purpose of the unit and lesson. Teacher makes
intentional decsions about materials to support
student learning of content and transferable
skills. Materials and tasks align with students'
levels of challenge.

Teacher demonstrates an understanding of how
diszipling-based concepts and habits of thinking
relate te one another or buld upon one anothar
awer the course of an acaderic year as well as in
previous and future years.

Teacher uses discipline-specific teaching
approaches and strategies that develop
students’ conceptual understanding and
diseipline-specific habits of thinking on a daily

Teacher uses multiple strategies - such as time,
space, structure and materiaks - to differentiate
for indivichsal leaming strengths and needs.
Teacher provides targeted and flaxible supports
within the strategies.

Teacher provides scaffolds that are cleary
related to and support the development of
the targeted concepts and/or skills. Lsing
seaffolds, the teacher gradually releases
responsibility to studants te promote leaming
and independence. Studants expect to be salf.
reliant. Students use scaffalds across tasks with
similar dermands.
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Assessment for Student

Unsatisfactory
Student self-assessment

Teacher provides an apportunity for students
o assess their own learning in relation to the
success criteria for the leaming targatis) in ways
that deepen student understanding of progress
toward the target(s]). Students use succees erteria
for improvement.

Taacher provides an opportunity for students
to assess their own learning in relation to the
sucress criteria for the learning target(s) in
ways that deepen student understanding of
progress toward the target]

Teacher provides an opportunity for
students te assess their own leaming
in relation to the success erteria for
the leaming targetis) in ways that may
not deepen student understanding of
progress toward the targatis)

Teacher does not provide an
opportunity for students to
assess their own leaming in
relation to the success eriteria
for the leaming target(s)

Student use of formative assessments over time

Students use formative amsesments
at least twe to three times per year!
eourse to assess their own learning,
detarrming learning goals, and monitar
progress ower time.

Students do net use formative
assessmaents to assess their swn
learning

Students use formative assessments at
laast two to three times per year/course
and use formative assessments within a
unit or two to assess their ewn leaming,
detarmine learning goals, and monitor

Students use formative assessments at least two
to three times per year/course and use formatie
asseszments within each unit to assess ther cwn
learming, determine leaming geals, and maniter
progress over time.

progress ower time.

Quality of formative assessment methods

Assaszment tasks allow students to demenstrate
learning. The quality of the assessmant methods
provides comprehensive information abaut
student thinking and neads.

Assessmant tazks allow students to
demonstrate leaming. The quality of
the assessment methods provides
limited infarmation about student
thinking and neads.

Assassment tasks alow students to
darmaonstrate learming. The quality of
the assessment methods provides no
infarmation abeut student thinking and
neads.

Assessment tasks are not
aligned with the learning

Teacher use of formative assessments

Teacher uses farmative assessments to
modify future lessons, makes in-the-moment
instructional adjustmants based on stedent
understanding, and gives general feedback
aligned with the leaming target(

Teacher uses formative assessments
to madify future lessons or makes in
the-moment instructional adjustments
based on completion of tasks).

Teacher does not use farmative
assessmants to modidy future
lessans, make instructional
adjustrments, or give feedback
to studants.

Teacher uses formative assessments to modify
future lessans, makes in-the-mament instructional
adjustments based en student understanding, and
gives targeted feedback aligned with the leaming
targetis) to indwidual students.

Collection systems for formative assessment data

Teacher does not have routines
for recarding formative
assessment data.

Teacher has an shservable systern and
routings far recording formative assessment
data and periodically uses the system to
inform instructional practice.

Teachar has an observable system and routines far
recording formative assessment data and uses the
systam to inform day-to-day instructional practica.

Teacher has an chservable system

and routines for recarding formative
assessment data but does not use the
systerm to inform instructional practics.





image6.png
5D+™ Rubric for Instructional Growth and Teacher Evaluation

Physical envirenment of the
classroom is unsafe or rescurces
are not accessible to all students
to suppaort their leaming during
the lessan.

Learning routines for discussian
and collaboratve work are
absent.

Instructional time is frequantly
disrupted.

Teacher does not develop pasitive
teacherstudent relationships that
attend to students’ well-being.
Patterrs of interaction or lack of
interaction pramote rivalry and’
or unhaalthy competition amang
students or some students are.
relegated to low status positions.

Classroam norms are not evident
and/or do not address rigk-
taking, collaboraticn, respect for
divergent thinking or students’
cultures.

The physical enviranment is safe. The
resaurces, materials and technalogy

in the classrnom relate to the content
ar current unit and are accessible to al

students.

Learning routines for discussion and
eollabarative work are present but
may nat result in effective discoursa.
Students are held accountable far
eomplating thair work but not for
learning.

Soma instructional time is lost through
inefficient transitions or management

routings. Teacher responds to studant
misbehaviar with uneven results.

Teacher demonstrates positive
teacharstudent relationships that
foster students’ well-being. Patterns
of interaction between teacher and
students and amang students may
send maessages that soma students’
contributions are more valuable than
others.

Clazroam narms are evident but
result in unaven patterns of interaction
that do nat encourage rsk-taking,
eollabaration, respect for divergent
thinking and students’ cultures.

Proficient

The physical erviranment is safe. The
resources, materials and technelogy in the
dassraem relate to the content or current
unit and are accessible to all students. The
arrangament of the reom supports and
seaffolds student leaming and the purpase
of the lesson.

Learning routines for discussion and
collaborative work are present, and result
in affactive discoursa. Students are held
accountable for completing their work and
for laarning.

Instructional time is maximized in service.
of learning through efficient transitions,
rmanagement routines and positive student
disciphne. Student mishehavier is rare.

Teacher and students demaorstrate pesitive
teacher-student and student-student
relationships that foster students’ well-
being and develop their identity as learners.
Patterns of interaction between teacher and
students and amang students indicate that
all are valued for their contrbutions.

Classmem narms are evident and result
in patterns of interaction that encourage
risk-taking, collaboration, respect for
divergent thinking and students’ cultures.

The physical envirsnment is safe. The resources,
materials and technology in the classroom relate
to the content or current unit and are accessible
to all students. The arrangemaent of the roam
supports and scaffolds student leamning and the
purpasa of the lesson. Students use resources.
and the arrangement of the raem far learning.

Learming rautines fir discussinn and esllaharative
wark are present, and result in effective
diseourse, Students independently use the
routines during the lesson. Students are held
acsountable for completing their werk and far
learming. Students suppert the learning of others.

Irstructional trme is masimized in senice of
leaming through efficient transitians, management
reutnes and positve student disspline. Students.
rmanage themsales, assst each other in maragng
behaviar, or axhibst no misbehavior.

Teacher and students demanstrate positive
teacherstudent and student-student
relationships that foster students’ wall-being
and develop their identity as learners. Patterns
of interaction between teacher and students
and among students indicate that all are
wahsed for their contributions. Teacher creates
opportunities for student status to be elevated.

Classroam norms are evident and result in
patterns of intaraction that enceurage risk.
taking, collabaration, respect for divergant
thinking and students’ cultures. Students self-
maonitor or rermind ane ancther of the naems.
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Professional Collaboration & Communication

Unsatisfactory Distinguished

Collaboration with peers and administrators to improve student learning

Teacher rarely Teacher collaborates and engages in | Teacher collaborates and engages in Teacher collaboratas and engages in inquiry with peers and

eollaborates with pears inguiry with paers and administrators inguiry with peers and administrators for administrators for the purpose of improving mstructional

or engagaes in incuiry far far the purpase of improving the purpose of impreving instructional practice, and student and teacher learning. Teacher

the purpasa of improving | irstructional practice and student practice and student learning. Teacher occasionally leads collaborative work and/far teacher serves
instructional practice or learning. Teacher provides minimal eontributes to collaborative wark as a mentor for athers' growth and developmant.

student learning. contributions.

Communication and collaboration with parents and guardians

Teachar rarely Teacher communicates with all Teacher communicates with all parents Teacher communicates with all parents and guardians about

communicates in any parents and guardians about and guardians about goals of instruction goals of instruction and student pragress wsing multiple toals

manner with parents goals of instruction and student and student progress using multiple toals to communicate in a timely and pasitive manner. Teacher

and guardians about pragress, but usually refies on ane to communicate in a timaly and positee considers the language needs of parents and guardians. Teacher

student prograss mathod for communication ar mannar Teacher considers the language effectialy engages in tweeway farms of communication and is
requires support or reminders. neads of parents and guardians. responsive to parent and guardian insights.

Communication within the school community about student progress

Teachar maintains Teacher maintains student records. Teacher maintains accurate and Teacher mantains accurate and systematic student records.
student records. Teacher Teacher communicates studant systamatic student records. Teacher Teacher communicates student progress information

rarely communicates progress information to relevant eommuricates student prograss including both successes and challanges - to relevant
stuclent pragress individuals within the schesl information - including bath successes indivicuals within the schoal communty in a timely,
infarmation to relevant community; hewever, perfermance and challenges - to relevant individuals accurate and organized manner. Teacher and student
individuals within the data may have minar flave or be within the school commumity in a timely, eommunicate accurately and pesitively about student
school community. rarrowly defined [e.g., test scores onlyl. | accurate and arganized manner. successes and challenges.

PCC4  Support of school, district and state curricula, policies and initiatives

Teachar is unaware of or Teacher supparts and has an Teacher supperts and has an Teacher supports and looks for spportunities to take
does not support schoal, understanding of schoal, district understanding of schoel, district and state | on leadership roles in developing and implementing
district or state initiatives. | and state initiatives. Teacher follows initiatives. Teacher follows district policies schoal, district and state initiatrves. Teacher follows
Teacher violates a district | district policies and implaments and implerments district curricula/pacing district policies and implaments district curriculadpacing
policy or rarely follows district curricula/pacing guide. guide. Teacher makes pacing adjustmants | guide. Teachar makes pacing adjustments as appropriate
district curricula/pating as appropriate to meet whole-group to meet whole-group and individual needs without
guide reads without cempromising an aligned compromizing an aligned curricuhm,

curricubum.

PCC5  Ethics and advocacy

Teacher's professional Teacher's professional rele Teacher's professional role toward adults Teacher’s professional role toward adulis and students is
role taward adults and toward adults and students is and students is friendly, ethical and friendly, ethical and professional and supperts learning
stuclents is unfriendly friendly, ethical and professional professional and supports learning for far all students, including the histarically underserved.

or demeaning, crosses and supports learming for all all studants, including the historically Teacher advorates for fair and equitable practices for all
ethical boundaries, or is students, inchuding the histarically undersarved. Teacher advacates for fair students. Teacher challenges adult attitudes and practices

urprofessional. undersarvad and equitable practices for all students that many be harmful o demeaning to studaerts.
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